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Abstract

This portfolio documents the process I used to critically analyze the structure, teaching methods,
assessment, and students learning in SPED 874 Language Arts and Literacy for Children who are
Dear/Hard of Hearing. This is a course that students in the Deaf Education Program at the
University of Nebraska-Lincoln (UNL) take while pursuing a master’s degree and/or graduate
endorsement in Deaf Education. This portfolio documents how I aligned the course objectives,
content, and activities to the Council for Exceptional Children - Initial Specialty Set for
Teachers of the Deaf/Hard of Hearing (CEC-DHH). I share the results of one method I use to
assess student learning in SPED 874 (weekly quizzes). Finally, I reflect on my experiences with
peer review of teaching and how it has improved my ability to design meaningful courses for
students.

Keywords: deaf, hard of hearing, language, literacy, deaf education
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Objectives of Peer Review Course Portfolio
According to the National Council for Teachers of English, the language arts include
reading, writing, listening, speaking, viewing and visual representation (visual literacy), all of
which are highly related to one another. Because of the special circumstances created by hearing
loss and lack of/limited access to the acoustic environment, the teaching of language arts and
literacy must be approached differently for children who are deaf or hard of hearing (DHH) than
it is for hearing children, often with the implementation of specialized strategies and
interventions for children who are DHH.
I chose to focus on SPED 874: Language Arts and Literacy for Children who are
Deaf/Hard of Hearing for this project because it is arguably the most important course in the deaf
education program as it addresses the two areas most impacted by hearing loss: language and
literacy development. Language is the foundation of all learning and literacy is the avenue
through which a large majority of learning takes place, particularly during school-age years. If
young children who are DHH (i.e., ages birth to three) are not provided a strong foundation of
language on to which to build their literacy skills, and if early literacy skills are not appropriately
fostered prior to them entering kindergarten, then later language and literacy development will
more than likely be delayed with little chance of it ever. SPED 874 is designed to teach scholars
about the critical role teachers of the deaf have in working with families and a variety of
practitioners to foster the language and literacy skills of their DHH children both at home and at
school, and the methods and skills needed to do this effectively.
I have taught this course independently for six years and although I believe many aspects
of the course are strong, I believe there is room for improvement, particularly when it comes to
assessment and evaluation of DHH students’ literacy skills, fostering literacy skills within a
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Response to Intervention (RTI) framework, and identifying literacy strategies and interventions
that best match the language and learning needs of individual DHH students. For this project, I
plan to create a benchmark portfolio that provides a clear picture of the course design and
teaching practices that comprise SPED 874 and documentation of the student learning that
occurs in this course. In addition to helping me improve the overall structure, content, and
delivery of this course, I hope that this course portfolio project will help me accomplish the
following: a) develop meaningful course objectives, b) identify data collection methods to
effectively assess student performance, and c) critically examine the effectiveness of my own
teaching. Additionally, I know that documentation of my teaching is necessary for promotion, so
I am hoping that this project will provide me with a structured process to do this by providing me
with access to faculty members that are skilled at providing constructive feedback and support.
Course Description
SPED 874: Language Arts and Literacy for Students who are Deaf or Hard of Hearing
(DHH) is a 3-credit, online, graduate-level course specifically designed for scholars enrolled in
the master’s and/or endorsement program(s) in deaf education. Almost all scholars in these
programs are certified, full-time teachers who are either interested in becoming endorsed as a
teacher of the deaf and hard of hearing or want to expand their knowledge/skills in servings
students who are DHH in their current roles as general or special educators. This course covers
the language arts/literacy section of a block of 16 credit hours of content coursework focused on
curriculum content and instructional methods for teachers of the deaf. Scholars take this course
in spring semester of their first year in the program following completion of the program’s
introductory course SPED 872: Characteristics of Students who are Deaf or Hard of Hearing,
which is a prerequisite of SPED 874 and provides students with foundational knowledge and
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understanding of hearing differences, hearing technology, and the impact that a hearing
difference can have on the linguistic, cognitive, social-emotional development of children who
are DHH. (If scholars begin the program in the summer, which is the case for some, they will
have also competed SPED 876: Normal Language Development and SLPA 850: Audiology for
Educators.)
Course Goals
SPED 874 focuses on instructional practices, curricula, assessment, and interventions for
developing the language arts and literacy skills of children/students who are DHH, birth through
21. The primary goal of the course is to increase scholars’ knowledge and understanding of the
unique and diverse language and literacy needs of students who are DHH and methods to
effectively foster the development of these skills using evidence-based practices across the age
span. A secondary goal of the course is to increase scholars’ skills in assessing, analyzing, and
monitoring the development of language and literacy skills of children who DHH using valid and
reliable methods. Finally, this course aims to improve the collaboration skills of scholars in the
course through an interprofessional practice framework in which scholars learn about, with, and
from one another with the goal that these skills will translate to their practice as educators.
Course Objectives
The specific course objectives, which are aligned with the professional standards of the
Council for Exceptional Children - Initial Specialty Set for Teachers of the Deaf/Hard of Hearing
(CEC-DHH) pursuing initial certification, are as follows: 1) Identify, define, and/or retrieve key
concepts, principles, terminology, and strategies/interventions associated with best practices in
teaching language arts and literacy to students who are DHH, 2) Explain the inter-relationship
between language and literacy development and the impact delayed first language can have on
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the literacy skills of students who are DHH, 3) Examine the stages of literacy development, the
key skills associated with each stage, and some of the challenges DHH students faced with some
of these stages, 4) Identify appropriate and valid methods and tools for assessing and monitoring
the progress of literacy skills of students who are DHH, 5) Evaluate the frequent mismatch
between the language demands of regular classroom instruction and the language competence
students who are DHH, 6) Identify practical and functional ways to embed targeted language and
literacy activities into daily routines, lessons, classroom interactions, and social conversations for
students who are DHH 7) Develop appropriate and measurable (i.e., SMART) language arts and
literacy goals for students who are DHH, 8) Analyze and apply current evidence-based
practices/interventions in language arts and literacy for students who are DHH.
Teaching Methods and Course Activities
The primary teaching methods I use to facilitate students’ learning and achievement of
the course goals & objectives include: (a) weekly narrated lecture PowerPoints, (b) online group
discussion boards, and (c) case study or application assignments (partner or individual). With
SPED 874 being an online course delivered asynchronously via Canvas, I use weekly content
pages to organize and deliver the majority of the course content. Each weekly page is structured
to guide students through the required content and activities/assignments for that week and
contains the following: 1) an overview of the topic(s) that will be addressed that week and their
relevance/importance to the field of deaf education, 2) student learning objectives for the week,
3) a list of assigned readings and resources (with hyperlinks if applicable) to read/review for the
week, 4) a narrated lecture PowerPoint, 5) a link to the online group discussion board (if
assigned), 6) a link to the case study or application assignment for that week, and 7) a link to the
quiz for that week.
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In addition to the weekly content pages, I post regular (i.e., weekly/bi-weekly)
announcements to facilitate communication with the students in the course and remind them of
course expectations and/or upcoming assignments. I also schedule optional, monthly,
synchronous (web-based) meetings for students to meet with me and touch base about the course
content and/or assignments. Student learning is measured/assessed through a variety of methods,
including (a) participation and substantive contribution in the online discussion boards
(formative), (b) weekly quizzes (formative), (c) partner/individual application assignments
(formative), (d) partner/individual case study assignments (summative), and (e) the final exam
(summative).
Due to the asynchronous nature of the course, there are no “outside” course activities.
Students are expected to work through the course content and activities with the rest of the class
on a weekly basis, sharing and applying what they are learning in their group discussions and/or
partner/individual assignments. All students gain access to and conclude the weekly pages at the
same time. However, within each given week, they have some flexibility to accommodate their
personal schedules.
Course Materials
The materials used in this course are (a) the textbook Literacy Instruction for Students
who are Deaf and Hard of Hearing by Easterbrooks & Beal-Alvarez (2013), (b) selected
scholarly articles and/or book chapters provided to students through the library reserves, and (c)
selected resources/weblinks related to the course content. The textbook focuses on instructional
practices for teaching reading to children who are DHH and aligns directly with several of the
course objectives. It is one of the most informative and comprehensive resources on literacy
instruction available to teachers of the deaf and addresses several key areas relating to effective
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literacy instruction for DHH students including current practices, assessment for reading
instruction, vocabulary, grammar, text comprehension, and fluency. It also contains a number of
case vignettes involving students who are DHH that help make the real-world connection to the
content and concepts addressed in the textbook. Students should use the readings from this
textbook to develop and expand their knowledge and understanding of how to best approach
literacy instruction with students who are DHH.
In addition to the textbook readings, students are assigned at least one additional reading
each week, either in the form of a scholarly article or book chapter. These additional readings are
designed to supplement and expand students’ knowledge and understanding of the
content/concepts being addressed that week. Additionally, the scholarly articles are designed to
expose students to some of the current research related to literacy instructions of DHH students
and provide them with practice reading and interpreting the information relayed in such articles
(e.g., methods, results, discussion).
Rationale for Teaching Methods
Many of the methods I have chosen are designed to support the effective delivery of an
asynchronous course. The weekly pages are designed to guide online students through the course
content in a structured and organized manner. Students are instructed to start each week by
reviewing the overview and learning objectives to gain a sense of what topics/concepts they will
be covering and what learning outcomes they will achieve over the course of the week. Next,
students are instructed to read/review the assigned readings which are designed to develop their
knowledge and understanding of the weekly course topics and content. The recorded narrated
PowerPoints are designed to supplement and expand students’ knowledge & understanding of
the instructional strategies they are learning and how to apply them using real-word examples
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and modeling. The online group discussions are designed to prompt students to think critically
about and reflect upon the content they are learning. The partner & individual case studies and
application assignments are designed to provide students with the opportunity to apply and
demonstrate understanding of the concepts they are learning. Finally, the weekly quizzes and
final exam are designed to assess students’ knowledge and understanding of the content they are
learning.
Link to Broader Curriculum
My course choices link to the broader curriculum through their alignment with the
NE/CEC Standards for Initial Deaf Educators, which I indicate at the end of each my course
syllabi. Many of the methods, materials, and activities used in this course build upon what
students have learned in previous courses, including their general special education deficiency
courses, by revisiting and expanding upon topics/concepts learned in those courses through their
weekly discussions and case study/application assignments. Collectively, these choices are
designed to prepare students to be responsive, collaborative, and effective master-level deaf
educators.
Analysis of Student Learning
For this portfolio, I wanted to determine how well students understood and retained
key/important concepts and information covered in their assigned readings, resources,
PowerPoints/narrated lectures for each week. Specifically, I wanted to evaluate student learning
on Course Objective 1: Identify, define, and/or retrieve key concepts, principles, terminology,
and strategies/interventions associated with best practices in teaching language arts and literacy
to students who are DHH. As an asynchronous course, the expectation is that the students are
taking the time to read all the assigned readings, watch the narrated lectures/PowerPoints, and
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review and reflect on the resources provided in their weekly content pages. One way I assess
whether students are completing these tasks and understanding and retaining the
concepts/information addressed is through weekly quizzes. Evaluating students’ learning via
weekly quizzes provides insight into which key concepts are clear to them and which may be
confusing and/or require additional instruction. Analysis of the weekly quizzes also provides me
with formative information about the students’ progress over time. I use the results/statistics
obtained from the weekly quizzes to identify concepts/questions that require clarification, to
identify trends in student performance over time and intervene with students who are showing a
patten of poor performance, and to make changes/improvements for future iterations of the
course.
Weekly Quizzes
Each week, students were given a 10-point quiz designed to assess their understanding of
the important/key concepts, strategies, and vocabulary covered in the weekly reading, course
lectures, and resources. Questions consisted of a combination of multiple choice, true/false,
matching, multiple answers, and fill-in-the blank. Quizzes were deployed in Canvas each
Monday at 8am and remained open until the following Sunday until midnight. Quizzes were
open book/open note and were timed. Students had 30 minutes to complete each quiz and had to
complete it in one sitting. Students were only able to take quizzes in the time frame during which
they were available and no late quizzes were accepted (except in extenuating circumstances).
The data in the Table 1 below shows the average time, percentage score, and score range
for the 15 weeks of quizzes taken by the eight students in the 2022 version course. The overall
average amount of time students took to complete their quizzes was 22 minutes and the overall
average score across all quizzes was 87%, ranging from 32%-100%.
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Table 1
2022 SPED 874 Weekly Quizzes Statistics
Weeks
1

2

3

4

5

6

7

8

9

10

11

12

13

14

15

23

21

26

21

23

24

23

16

21

25

25

22

22

21

21

94

88

83

87

81

84

96

95

76

83

87

80

93

93

89

Low
Score

70

80

73

60

32

67

90

80

40

67

60

47

89

85

70

High
Score

100

100

96

100

100

100

100

100

100

100

100

90

100

100

100

n=8
Avg
Time
(Min.)
Avg
Score
(%)

Based on the data, specifically the average quiz scores, there is evidence that students are
meeting the specific learning objective of Identify, define, and/or retrieve key concepts,
principles, terminology, and strategies/interventions associated with best practices in teaching
language arts and literacy to students who are DHH. Since most of the questions in the weekly
quizzes address concepts, terminology, and/or strategies that I expect the students to
know/understand by the end of each week, my goal was to have the majority students score an
80% or better on their quizzes. In 13 of the 15 weeks, at least one student obtained a perfect
score on their quiz, indicating that the quizzes addressed the content covered in their weekly
pages and that at least one student each week reviewed the content in enough depth to answer all
the quiz questions correctly. Likewise, the low scores indicate that there were students each week
who did not put the necessary time and effort into reading/reviewing the weekly content. There
were some weeks (e.g., Week 7, 8, 13, and 14) where the average quiz score was above 92%
with a limited range (e.g., 80%-100%), indicating that the questions for these weeks may have
been too easy/basic, thus warranting some edits in order to challenge students’ learning and
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understanding a bit more. Likewise, there was one week (Week 9) with an average quiz score of
76% and a range of 40%-100%, indicating that some of the questions on the quiz may have been
too difficult and may also require revising. In addition to this data, I also reviewed the quiz
statistics of the individual questions each week. For any questions in which 50% or more of the
students answered incorrectly, I threw out the question for that quiz, as this generally indicated a
poorly-worded or confusing question.
Reflection of the Course
In reflecting on this course and student learning demonstrated through the weekly
quizzes, as well as the other activities/assignments that comprise the course but were not
addressed in this portfolio (i.e., discussion boards, case studies, application assignments), I
believe this course was largely effective in addressing the course goals and objectives. The
results of the weekly quizzes clearly indicate that, on average, students are able to retrieve and
identify/define key concepts and terminology addressed in the course, which is an important
learning objective, but also only addresses lower-order thinking skills. Given that this is a
graduate-level course, it is important that I am also addressing higher-order thinking skills (e.g.,
applying, analyzing, and creating). I aim to address these skills through the other assignments of
the course; however, through this process, I have realized that I need to be much more systematic
and intentional in how I am designing these to ensure they are addressing the goals and
objectives of this course.
Through this portfolio process, I was provided with a framework that I can use to develop
a clearer link between my course objectives, course materials, and course assignments and
assessments. I also learned how to be more intentional in the development of my assignments
and assessments to ensure that they address my learning objectives and capture student learning.
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Moving forward, I plan to take a closer look at the other assignments in this course and analyze
whether they capture student learning and/or changes are needed to improve student learning.
Once I finish that, I plan to use this framework to examine my other courses, with the goal of
ensuring that they systematically build upon one another and prepare students with the
knowledge and skills they need to be effective deaf educators.

SPED 874 BENCHMARK PORTFOLIO

15
Appendix A

Syllabus: SPED 874 (4 credits)
Language Arts and Literacy for Students who are Deaf or Hard of Hearing
Spring 2022 (Online)
Instructor: Anne Thomas, Ph.D.
Office: 349 Barkley Memorial Center
Email: athomas16@unl.edu
Virtual Office Hours (via Zoom): By email appointment
Course Description
According to the National Council for Teachers of English, the language arts include reading,
writing, listening, speaking, viewing and visual representation (visual literacy). This course focuses
on instructional methods, curricula, assessment tools, and interventions for developing the language
and literacy skills of children who are deaf or hard of hearing, birth through 21. Because of the
special circumstances created by hearing loss and lack of/limited access to the acoustic
environment, the topics addressed in this course go far beyond simple instruction in reading and
writing. As a teacher of the deaf, you will need to understand the unique needs of children who are
deaf and hard of hearing and how these differ from students who are hearing. You will need to
collaborate with parents and with other professionals (e.g., classroom teachers, speech language
pathologists, educational audiologists, administrators, etc.), and develop an understanding of both
the clinical and cultural aspects of deafness. You will need to identify, design, and provide
appropriate visual texts to support the language and learning for children who are deaf or hard of
hearing, and help them make optimal use of their hearing technology and residual hearing if
appropriate. Perhaps most importantly, you will need to be able to assess the status, skills, and
progress of students who are highly diverse, using appropriate strategies and tools of language and
literacy assessment.
Course Objectives
1. Identify, define, and/or retrieve key concepts, principles, terminology, and
strategies/interventions associated with best practices in teaching language arts and literacy to
students who are DHH.
2. Explain the inter-relationship between language and literacy development and the impact
delayed first language can have on the literacy skills of students who are DHH.
3. Examine the stages of literacy development, the key skills associated with each stage, and some
of the challenges DHH students faced with some of these stages.
4. Identify appropriate and valid methods and tools for assessing and monitoring the progress of
literacy skills of students who are DHH.
5. Evaluate the frequent mismatch between the language demands of regular classroom instruction
and the language competence students who are DHH.
6. Identify practical and functional ways to embed targeted language and literacy activities into
daily routines, lessons, classroom interactions, and social conversations for students who are
DHH.
7. Develop appropriate and measurable (i.e., SMART) language arts and literacy goals for students
who are DHH, 8) Analyze and apply current evidence-based practices/interventions in language
arts and literacy for students who are DHH.
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Spring 2022 Course Outline
Week 1
1/17 - 1/23

Textbook
Readings/Content
Overview of Literacy • Week 1 Canvas page
Instruction for
• Easterbrooks & BealChildren who are
Alvarez (2013) Ch. 1
DHH

Week 2
1/24 - 1/30

A Developmental
Picture of Literacy

• Week 2 Canvas page

Week 3
1/31 - 2/6

Emergent/Early
Literacy
Development
Theory of Mind and
SMART Literacy
Goals
Early Writing

• Week 3 Canvas page

Week 6
2/21 - 2/27

ASL/English
Bilingual Literacy
Development

• Week 6 Canvas page

Week 7
2/28 - 3/6

Assessment and
• Week 7 Canvas page
Progress Monitoring • Easterbrooks & Bealof Literacy Skills
Alvarez (2013) Ch. 3
Analyzing and
• Week 8 Canvas page
Expanding Classroom
Language

Dates

Week 4
2/7 - 2/13
Week 5
2/14 - 2/20

Week 8
3/7 - 3/13

3/14 - 3/20
Week 9
3/21 - 3/27

Week 10
3/28 - 4/3

Topics

• Week 4 Canvas page
• Week 5 Canvas page

Discussions/Assignments/Quizzes
• Review Course Syllabus & Outline
• Attend LIVE Course Orientation
Tuesday, Jan. 18th at 6:00pm CST
(OR watch recording if unable to
attend; attendance is not required)
• Week 1 Discussion (1st post due by
Wed.; Follow-up due Sun.)
• Assignment: Video Course
Introduction (w/Vid Grid captions)
• Week 1 Quiz
• Week 2 Discussion
• Assignment: Sign-up for Mini
Research Paper topic
• Week 2 Quiz
• Assignment: Facilitating Parental
Involvement in Reading & Writing
• Week 3 Quiz
• Assignment: Developing SMART
Literacy Goals
• Week 4 Quiz
• Week 5 Discussion
• Assignment: Peer-Review of 2 Peers’
SMART Literacy Goals
• Week 5 Quiz
• Week 6 Discussion
• Assignments: Revised SMART
Literacy Goals
• Week 6 Quiz
• Assignment: Begin Case Study #1
Teaming Assignment (Due 3/13)
• Week 7 Quiz
• Week 8 Discussion
• Assignment: Finish Case Study #1
Teaming Assignment
• Week 8 Quiz

SPRING BREAK! 😊 (NO COURSEWORK!
Overview of Current • Week 9 Canvas page
• Assignment: Investigating Current
Literacy Practices
Literacy Interventions
• Easterbrooks & Bealand Introduction to
Alvarez (2013) Ch. 2
• Week 9 Quiz
Robust Vocabulary
• Beck et al. (2013) Ch. 1
Instruction
Vocabulary Part 1:
Selecting Words to
Teach and
Teaching Word
Meanings

• Week 10 Canvas page • Assignments: Assignment A:
Teaching Words to Build
• Easterbrooks & BealComprehension AND Assignment
Alvarez (2013) Ch. 4
B: Choosing Words to Teach
• Beck et al. (2013) Ch. 2
• Week 10 Quiz
AND 3
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Week 11
4/4 - 4/10

Week 12
4/11 - 4/17

Vocabulary Part 2:
Decoding and
Elementary
Vocabulary
Instruction
Text Comprehension

Week 13
4/18 - 4/24

Fluency

Week 14
4/25 - 5/1

Developing Written
Language Skills

Week 15
5/2 - 5/8

Independent
Reading

Finals Week

5/9 - 5/13
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• Week 11 Canvas page • Week 11 Discussion
• Easterbrooks & Beal• Assignment: Begin Case Study #2
Alvarez (2013) Ch. 5
Teaming Assignment (Due 4/17)
• Beck et al. (2013) Ch. 4 • Week 11 Quiz
• Week 12 Canvas page • Assignment: Finish Case Study #2
Teaming Assignment (Due 4/17)
• Easterbrooks & BealAlvarez (2013) Ch. 6
• Week 12 Quiz
• Beck et al. (2013) Ch. 5
• Week 13 Canvas page • Assignment: Bridging Decoding &
Comprehension with Fluency
• Easterbrooks & BealInterventions
Alvarez (2013) Ch. 7
• Week 13 Quiz
• Week 14 Canvas page • Week 14 Discussion
• Beck et al. (2013) Ch. 8 • Assignment: Case Study #3 Individual Assignment
• Week 14 Quiz
• Week 15 Canvas page • Week 15 Discussion
• Easterbrooks & Beal• Assignment: Finish Case Study #3
Alvarez (2013) Ch. 8
Individual Assignment
• Week 15 Quiz

Final Exam (Opens Sunday, May 8th, 8am; Closes Thursday, May 12th, 11:59pm)

Required Texts
Easterbrooks, S.R., & Beal-Alvarez, J. (2013). Literacy instruction for students who are deaf and
hard of hearing. New York, NY: Oxford University Press.
Beck, Isabel L., Margaret G. McKeown, and Linda Kucan (2013). Bringing words to life: Robust
vocabulary instruction (Second Edition). Guilford Press.
Additional readings/articles will be provided in weekly Canvas pages.

Recommended Texts (not required)
French, M. M. (1999). Starting with assessment: A developmental approach to deaf children's
literacy. Pre-College National Mission Programs, Gallaudet University.
Moeller, M.P, Ertmer, D.J, & Stoel-Gammon, C. (2016). Promoting language and literacy in
children who are deaf or hearing. Baltimore, MD: Paul H. Brookes Publishing Co., Inc. (Deaf
education majors will also use this book in SLPA 884).

Instructor’s Role
As instructor, I will do my best to support and expand your knowledge and understanding of the
content presented in this course. I will visit the course several times throughout the week to monitor
the progress of activities, facilitate discussions, and provide timely guidance and feedback. I will
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publish course materials in Canvas by Friday of each week and will provide supplementary
materials as needed, based on the level of understanding demonstrated in the online discussions,
assignments, and quizzes.
If you have a question or problem, please feel free to email me at any time. I will do my best to
respond within 12 to 24 hours. Please be sure to include ‘SPED 874’ in the email subject line to
facilitate timelier responses. If I think your question is relevant to the rest of the class, I may post a
response to everyone in the course. You may also schedule a phone call or Zoom meeting with me
at any time if you are having difficulty with any portion of the course.

Students’ Role
Please Note: This is not a self-paced course. Each student is expected to work through the course
material with the rest of the class on a weekly basis, sharing ideas and knowledge in Discussions,
assignments, and quizzes. All students will begin and end weeks at the same time—however, within
the week, you have flexibility to accommodate your personal schedule. Following guidelines
created by the U.S. Department of Education, students in asynchronous courses should spend at
least 3 hours per credit hour on coursework. Therefore, you should expect to spend
approximately 12 hours a week on your activities for this course.

Technology Requirements
• Canvas account: All materials for this course will be provided in Canvas https://canvas.unl.edu/.
Students will need regular access to a reliable computer and internet and will be expected to check
Canvas and email frequently. Please ensure that the email address listed in Canvas is your
husker.unl.edu email. Technical requirements and support for Canvas can be found at
http://its.unl.edu/services/canvas. If you are new to Canvas & online courses, I highly
recommend that you enroll in the following Canvas training course:
https://canvas.unl.edu/courses/382.
• UNL Library Account: Links to certain book chapters and articles posted in your weekly pages
can only be accessed through your UNL Library Account. For information/a tutorial on how to
login to your library account, visit https://libraries.unl.edu/library-account-logins.
• Adobe Reader to view PDF files
• A Media Player (such as VLC Media Player) to play video clips

Canvas Course Structure
The SPED 874 Canvas course site consists of several tabs:
• Home: Displays recent course announcements, the course syllabus & outline, and a course
summary listing all course activities/assignments with their corresponding due dates.
• Announcements: Displays all course announcements.
• Modules: House all course content. Content is divided into weekly “pages” that contain all the
readings, information, and materials related to that week’s topic and describe the tasks to perform.
The weekly pages are also where you will find links to weekly discussions, small-group activities,
assignments, and quizzes.
• Discussions: Provides easy access to all course-related discussions.
• Quizzes: Provides easy access to all weekly quizzes.
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• Collaborations: Provides links to the Google Docs you will be assigned for your teaming
assignments
• Grades: Displays your scores for all graded coursework.
• People: Lists all the people enrolled in the course.
• UNL Libraries: Provides a link to the UNL Libraries website which you will occasionally need
to log into in order to access some of the course readings.

Overview of Course Materials, Activities, and Assignments
• Weekly Course Pages (found under the Modules tab): Contain all required readings (with the

exception of those that come from your required textbooks), materials, and information relating to
each of the weekly topics, as well as links to discussions, assignments, and quizzes/exams.
• Discussions: For six of the weeks in the course there will be a required discussion forum related

to the readings and content for that week. (See pp. 2-3 of this syllabus for assigned discussion
weeks). There will be two parts (Part A and Part B – each worth 5 points) to each discussion.
Part A will be your initial post addressing the discussion prompt OR the instructor’s follow-up
question and Part B will be your follow-up post in which you respond to and/or provide feedback
to classmates or one of your instructor’s follow-up question/posts. Your discussion posts should
involve critical thinking and self-reflection. DO NOT post summaries of your readings or
superficial comments, as you will not earn full points for these. All students are required to
CITE* at least one assigned textbook reading, article, course document and/or PowerPoint
in their initial (Part A) discussion post (and they are also welcome, but not required, in your
Part B posts). We do not require a full reference of the source, just in-text APA citations
which include the author(s) last name(s) and publication dates (e.g., Lenihan, 2017). See the
APA handbook – 7th edition, the Purdue Online Writing Lab, and/or the Canvas page on APA
formatting in the modules tab of this course for information about APA citations and formatting.
If quoting material, be sure to include page numbers. If no author is listed, provide the name of
the source and where you found it.
Assigned discussions will run Monday through Sunday (11:59 pm). Your initial post (Part A) is
due by WEDNESDAY (11:59 pm), which means you will need to complete at least some of
the assigned readings for those weeks prior to Wednesday in order to adequately participate
in those discussions. Follow-up posts (Part B) are due by SUNDAYS (11:59pm). Students will
be docked 1 point per day that a required post (A or B) is late. A maximum of four posts per
week is strongly encouraged to avoid overwhelming your classmates with multiple posts.
Discussion forums will be published each Friday before the week begins. Each discussion is
worth 10 points.
Please note: In the first couple of weeks, I may provide more feedback than usual regarding your
discussion posts to clarify the quality of a substantive post. Once the course gets going, I expect to
provide guidance and clarification in your discussions, but you will be expected to continue those
conversations. Comments such as “Great idea” or “I agree with you,” while encouraging, by
themselves do not constitute substantive responses. In addition, even when you agree with
someone, do not simply restate the post. You need to add something new in order to receive
points. The following rubric identifies how your discussion posts will be graded.
Discussions Rubric
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Substantive/Proficient (5)
Student’s initial post:
• is on time, AND
• addresses initial prompt by adding
information from readings and relevant
personal experience that substantially
expands the scope of the discussion,
OR
• continues the discussion by asking
relevant questions (two or more),
making a discovery, or seeking
clarification AND
• includes citations from course readings
Student’s response to peers/instructor:
• is on time AND
• builds on peer’s/instructor’s comments
by adding new information or personal
experience OR
• continues the discussion by asking
questions or seeking clarification
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Emergent (3-4)
Student’s initial post:
• is 1-2 days late, OR
• summarizes readings without
adding any new information, OR
• does not include citations to the
readings, OR
• is poorly written, surface-level,
and/or difficult to follow

Not Met (0-2)
Student’s initial post:
• is 2+ days late or missing AND
• includes vague or general
statements with no relevance to
the readings/topic AND/OR
• simply agrees or disagrees with
another student’s comment

Student’s response to
peers/instructor:
• is 1-2 days late OR
• reiterates peers’ comments
without adding any new
information OR
• asks an irrelevant or a single
question without expanding on
anything OR
• is poorly written, surface-level,
and/or difficult to follow

Student’s response to
peers/instructor:
• is a day late OR
• reiterates peers’ comments
without adding any new
information OR
• asks an irrelevant or a single
question AND/ OR
• is poorly written, surface-level,
and/or difficult to follow

• Weekly Quizzes: Weekly (10-point) online quizzes will be given to assess students’
understanding of the important concepts and vocabulary covered in the weekly readings and
course lectures (so be sure to watch those!). Quizzes will be accessible in Canvas each Monday at
8am and will remain open until the following Sunday until midnight. Quizzes are open book/open
note. All quizzes will be timed. Students will have 30 minutes to complete their quizzes and must
complete them in one sitting. Students may only take quizzes in the time frame during which they
are available. Once a quiz is closed, it will not be reopened. No late quizzes will be accepted (so
be sure to set-up reminders on your phone/calendar!). Your two lowest quiz grades will be
dropped at the end of the semester☺
• Weekly Assignments: In addition to the weekly quizzes and assigned discussion, you will have
weekly assignments (with the exception of Week 11) of varying degree and point-value. Each are
noted in the course outline (on pp. 2-3) and grading table (on pp. 7) of this syllabus and will be
described in detail in Canvas as they approach. Assignments will consist of individual,
partner/group (i.e., teaming), or peer-reviewed activities related to topics & concepts addressed in
the course. You will be given 2 weeks to complete all teaming assignments. Late assignment
submissions will be docked a full letter grade for each day they are late. Assignments that are
more than three days late will be given a grade of zero.
• Final Exam: A final (50-point) cumulative exam will be given at the conclusion of the semester
to assess what you have learned from this course. A variety of question forms (e.g., multiple
choice, fill-in-the blank, matching, short essay, etc.) will be included on the exam. A study guide
for the exam will be provided in Week 13 of the course. The exam will be open note/book and
you will be given 120 mins/2 hours to take it. You must complete the exam in one sitting (i.e., you
will not be able to save your exam and return to it at a later time.) All students are expected to
complete the final independently. Evidence of communication with others and/or academic
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dishonesty on the final will result in an automatic zero.

Grading
Each assignment has a point value allocated toward the final grade. All assignments must be
submitted by the due date given in order to receive full credit. (See pp. 2-3 of this syllabus for
assignment due dates). At the end of the semester, you will be given a grade based on the total
number of points you have accumulated. See the table below for a breakdown of the point value for
each assignment.
Assignment
Discussions
Weekly Quizzes (2 lowest dropped)
Video Course Introduction (w/Vid Grid captions)
Facilitating Parent Involvement in Reading/Writing
Developing SMART Literacy Goals
Peer-Review of 2 Peers’ SMART Literacy Goals
Revised SMART Literacy Goals
Case Study #1 Teaming Assignment
Current Interventions
Teaching Words to Build Comprehension
Choosing Words to Teach
Mini Research Paper Case Study #2 Teaming Assignment
Bridging Decoding & Comprehension w/ Fluency Intrvs
Case Study #3 Individual Assignment
Final Exam
Total Points Possible

Points Per Item
10 points x 7 weeks = 70 points
10 points x 13 weeks = 130 points
5 points
15 points
9 points
12 points
18 points
40 points
25 points
30 points
15 points
40 points
20 points
40 points
50 points
519* points

*Will be adjusted to reflect actual point value once all final grades are in.

Grading Scale
A+ = 98-100
A = 93-97
A- = 90-92
B+ = 87-89
B = 83-86

B- = 80-82
C+ = 77-79
C = 73-76
C- = 70-72
D+ = 67-69

D = 63-66
D- = 60-62
F = Below 60

Instructor’s Note
This syllabus is a guideline for this course. It can change based on instructor and student input, as
well as unforeseen circumstances. Be sure to refer to the LIVE syllabus in Canvas for the most
up-to-date and accurate information about this course.

UNL Course Policies and Resources
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Students are responsible for knowing the university policies and resources found on this page
(https://go.unl.edu/coursepolicies):
• University-wide Attendance Policy
• Academic Honesty Policy
• Services for Students with Disabilities
• Mental Health and Well-Being Resources
• Final Exam Schedule
• Fifteenth Week Policy
• Emergency Procedures
• Diversity & Inclusiveness
• Title IX Policy
• Other Relevant University-Wide Policies

Instructional Continuity
Please note that for online asynchronous courses (like this one), course activities will proceed
without interruption even when in-person classes are canceled. However, if extraordinary
circumstances arise (e.g., extended campus closure), your instructors will contact you regarding any
changes to the course schedule. For more information regarding instructional continuity, please
refer to the Instructional Continuity Plans for when In-Person Classes are Canceled.

Nebraska Deaf Education Standards
The following standards addressed in this course are from the recommended guidelines of Nebraska
Department of Education, Council on Exceptional Children, and the Council on Education for the
Deaf. Some of the following standards are also addressed in other courses:
NDE Rule 24 Alignment to CEC Initial Deaf and Hard of Hearing Specialty Set Standards
Standard #1: Learner Development and Individual Learning Differences
E1. Understand how language, culture, and family background influence the learning of individuals with
hearing impairments.
E2. Use understanding of development and individual differences to respond to the needs of individuals
with hearing impairments.
Standard #2: Learning Environments
E1. Through collaboration with general educators and other colleagues create safe, inclusive, culturally
responsive learning environments to engage individuals with hearing impairments in meaningful learning
activities and social interactions
E2. Use motivational and instructional interventions to teach individuals with hearing impairments how to
adapt to different environments.
Standard #3: Curricular Content Knowledge
E1. Understand the central concepts, structures of the discipline, and tools of inquiry of the content areas
they teach, and can organize this knowledge, integrate cross-disciplinary skills, and develop meaningful
learning progressions for individuals with hearing impairments.
E2. Understand and use general and specialized content knowledge for teaching across curricular content
areas to individualize learning for individuals with hearing impairments.
E3. Modify general and specialized curricula to make them accessible to individuals with hearing
impairments.
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Standard #4: Assessment
E1. Select and use technically sound formal and informal assessments that minimize bias.
E2. Use knowledge of measurement principles and practices to interpret assessment results and guide
educational decisions for individuals with disabilities.
E3. In collaboration with colleagues and families, use multiple types of assessment information in making
decisions about individuals with hearing impairments.
E4. Engage individuals with hearing impairments to work toward quality learning and performance and
provide feedback to guide them.
Standard #5: Instructional Planning and Strategies
E1. Consider an individual’s abilities, interests, learning environments, and cultural and linguistic factors
in the selection, development, and adaptation of learning experiences for individuals with hearing
impairments.
E2. Use technologies to support instructional assessment, planning, and delivery for individuals with
hearing impairments.
E3. Are familiar with augmentative and alternative communication systems and a variety of assistive
technologies to support the communication and learning of individuals with hearing impairments.
E4. Use strategies to enhance language development and communication skills of individuals with hearing
impairments.
E5. Develop and implement a variety of education and transition plans for individuals with hearing
impairments across a wide range of settings and different learning experiences in collaboration with
individuals, families, and teams.
E6. Teach to mastery and promote generalization of learning.
Standard #6: Professional Learning and Ethical Practice
E1. Use professional Ethical Principles and Professional Practice Standards to guide their practice.
E2. Understand how foundational knowledge and current issues influence professional practice.
E3. Understand that diversity is a part of families, cultures, and schools, and that complex human issues
can interact with the delivery of special education services.
Standard #7: Collaboration
E1. Use theory and elements of effective collaboration.
E2. Serve as a collaborative resource to colleagues.
E3. Use collaboration to promote the well-being of individuals with hearing impairments across a wide
range of settings and collaborators.

